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Purpose 
To research the notion of ‘Māori Success as Māori’  
To research how schools effectively engage in consultation and 
communication with whānau in order to improve ākonga achievement.  
 
Background and Rationale 
 
I have been principal at Halsey Drive School for ten years. Our school is a 
high decile school with a very small number of Māori students averaging 4% 
of our school population for the past ten years.  Interestingly, the majority of 
our Māori students are what Webber (2008) terms as hybrid - those who have 
mixed parentage, and many of these do not actively see themselves as Māori 
in spite of recording ‘Māori’ as one of the ethnicities on the enrolment form.   
 
Achievement levels of our Māori students have been, and remain high. Data 
from the last few years shows an average of 80% at or above NS in any one 
year. This is slightly lower than the whole school average. 
Parent involvement is strong. Parents are happy with their child’s progress at 
school and they are actively involved in their learning but consultation on Te 
Ao Maori generally has very poor participation.    
 
As a leadership team we agreed that Te Aō Māori needed to be accentuated 
and last year we implemented plans to address this.  

• We felt that we could do more professional development.  
• We wanted to have discussions that would challenge us, put us in the 

role of the ākonga.  
• We employed a facilitator to help us with in class support, leadership 

and governance responsibilities.  
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• We are developing a long term strategy, not a plan that will be ‘ticked 
off ‘ at the end of any one year.  

 
This sabbatical has enabled me to have the time to read and talk with like 
schools ie high decile schools with a small percentage of Māori students.  
I want to know how they have addressed ‘Māori Success as Māori’ for their 
school and what consultation practices/procedures are used.  
 

Methodology 
My learning activities included: 

1. Researching relevant documentation 
2. Engaging with principals from high decile schools with small numbers 

of Māori students on:  
- how they went about defining ‘Māori Success as Māori’ 
- how they successfully engage with whanāu to improve their children’s 
learning. 
 
Literature 
The amount of literature relevant to my research was overwhelming. Online 
forums and blogs were also a welcome change from the mountain of 
published material available.  
Main publications used were:  
‘Ka Hikitia - Accelerating Success 2013-2017, 
 Education Review Office resources including ‘Promoting Success for Māori 
Students : School Progress ( 2010)’ and  
‘Partners in Learning: Schools’ Engagement with Parents, Whanau and 
Communities ( 2008)’  
 ‘Effective Governance: Supporting Education Success as Māori”(2013) and 
Tataiko: Cultural Competencies for Teachers of Māori Learners ( 2011). 
 
Findings 

1. Defining ‘Māori success as Māori’. 
 
Common themes have emerged from my reading and discussions with 
schools. Schools have used a range of approaches in order to come up with 
their own description of  ‘Māori success as Māori’ as it is in their particular 
school. Many had professional development for staff and all had consulted 
with their whanāu (with varying levels of success it has to be said). 
Schools described the following behaviours as being present/visible for 
demonstrating Māori success as Māori. 
 
ākonga 
-being able to participate in their own culture and  knowing that it is cherished 
and valued by those around them. 
- experiencing academic success 
- having confidence  in themselves as learners 
- having confidence in themselves as Māori 
whānau 
-feeling welcome in the school 
- being actively involved in their child’s learning  
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- being part of strong home/school partnerships 
- having shared expectations about their child’s learning i.e. high 
expectations, positive attitudes towards learning,  
schools 
- having targets and plans in place to address achievement challenges 
- building strong communication and consultation practices with whānau 
- having a school culture that recognises and respects Te Ao Māori 
- having strong relationships with children and parents 
 
 
What does Ka Hikitia say? 
“Māori enjoying education success as Māori’ means Māori learners 
succeeding in our education system while maintaining and enhancing their 
identity, language and culture as Māori”. 
Goals: 

1. All Māori students are engaged in quality teaching and learning 
experiences. 

2. All stakeholders with a role to play in Māori student success: 
• have high expectations for all Māori students 
• are sharing and growing knowledge and evidence of what works, and 
• are collaborating to achieve excellent educational and Māori language 

outcomes. 
It is suggested that schools will:  
- integrate elements of students’ identity, language and culture into curriculum 
teaching and learning 
- use student achievement data to target resources for optimal effect 
-  provide early, intensive support for those students who are at risk of falling 
behind 
- create productive partnerships with parents, whānau, hapu, iwi, communities 
and businesses that are focused on educational success 
- retain high expectations of students to succeed in education as Māori.  
 

There was a clear commitment by schools to the goals of Ka Hikitia and this 
was evident in school charters and teaching and learning programmes.  Some 
schools also linked teacher appraisal to charter goals on Te Ao Māori 
development. 
 

2. Engagement with parents and whānau 
Many of the schools had similar experiences in regard to engaging with their 
Māori community. The level of whānau engagement was low in spite of many 
of the same parents exhibiting high involvement in school events and their 
child’s learning. Schools had tried surveys, both online and hard copy, one on 
one meetings, having meetings when other school events were on i.e. report 
evenings, concerts, etc and holding dinner meetings. 
When asked what challenges schools faced in engaging whānau some of the 
commonalities were:  

• With having so few Māori, some parents felt aggrieved at being singled 
out. 
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• Many of the parents don’t see themselves as Māori. 
• Parents were supportive of the school and actively involved in their 

child’s learning and so saw no benefit in attending any other meetings.  
• One parent did not appreciate her child being singled out by ERO. 
• Parents said they were happy with the status quo i.e. had a good 

relationship with the teacher and school leaders, felt fully informed  
 
I have spoken to MOE about parents who have the above views and was 
surprised by the response. The notion of ‘being ashamed to be Māori’ was put 
forward as the reason ‘part Māori’ parents do not engage as Māori in schools. 
It was suggested, by a Māori MOE representative, that those parents who did 
not wish to engage with schools as Māori, felt safer in the Pakeha world.  I 
was bemused by this assumption and so were the principals I spoke to. If this 
is the case then what are the strategies to overcome it? What role does a 
school play? What role does the MOE play? 
 
Here lies the biggest challenge for schools with small numbers of Māori 
students who are achieving well. It is imperative that schools and parents 
have discussions in order to come to a shared definition of what ‘Maori 
success” looks like for students but maximizing engagement can be an issue.  
How each school engages with their Maori community can be different from 
school to school. 
 
Schools are often held to account by ERO over the level of consultation. ERO 
seemingly do not take into account each schools unique situation. 
Consultation is not the same from one school to another and whilst one 
school ‘s Māori community may be vocal, another may not wish to engage in 
these discussions. Surely then it is up to the school, the staff and board, with 
as many whānau as possible, to define  ‘Māori success as Māori’ as best as it 
can? Surely these schools should not be criticized for doing the best they 
can?  
 
 
Research has clearly proven that where parents are engaged, take an active 
role in their child’s learning and feel part of the school then student 
achievement improves.  
Strong home/school partnerships are essential in improving student 
achievement.  
“The essence of this is relationships and the research has clearly shown that 
relationships have the biggest impact on educational success for 
Māori.  Relationships that are strong and reciprocal in nature and that extend 
past the teacher:student relationship and incorporate whānau, iwi/hapū and all 
those that the tamaiti is connected to.” (VLN Janelle Riki 2012) 
 
This fits very well with ERO’s findings in 2010.(Promoting Success for Māori 
Students : School Progress)        
“There were several common characteristics in these (successful) schools, 
but most of all they were inclusive of students and their parents and whānau. 
This was reflected in school leaders’ and teachers’ understanding of the 
centrality of te reo me ngā tikanga in the curriculum, responsive teaching, 
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positive student-teacher relationships, and the inclusion of parents’ views and 
aspirations in working with Māori learners”.  
      
     
Summary 
 
Whilst the schools I worked with had many similarities to my own, it was felt 
by all principals that every school will need to find its own way to engage 
parents and whānau the best way it can.  Success for Māori students can only 
but improve when schools have a planned approach with strong 
communication and engagement from all key stakeholders.  
 
It appears that more support from the MOE is forthcoming and is being 
welcomed by schools. One initiative, the Māori Achievement Collaborative is 
aimed at lifting Māori achievement levels and will help schools find a better 
way to approach learning for Māori. The Minister of Education will fund a full 
time coordinator to oversee this initiative.  
Many schools felt that ERO could be more realistic in its evaluative approach 
and be more supportive of schools instead of the over zealous approach it is 
seen to be taking in determining high performance in schools based on Māori 
Success as Māori” being the critical factor.   
The NZSTA has just released ‘Hautū – Māori Cultural responsiveness Self 
Review Tool’.  This is proving to be a useful document for boards and 
principals to use in order to review and adapt practices.  
 
 
For my school, we are also on the way. Discussions need to be had, both at a 
leadership level as well as a community level, an implementation plan put in 
place, provision of ongoing professional development to build confidence in te 
reo and tikanga - these are all steps in the right direction.  
I look at my Māori students and for every child I want to see a child who is 
proud of who he/she is, a child who is engaged and confident in their learning 
and who has a supportive whanāu. 
 
Nā tō rourou, nā taku rourou  
ka ora ai te iwi 
 
(by my basket and your basket , the people will live) 
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